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Bibliography of Quantitative Research in Composition and TESOL


Composition

Adams, K. H.  (1993)  Teaching Creative Writing.  A History of Professional Writing Instruction in American Colleges: Years of Acceptance, Growth, and Doubt.  Ed. Gary Tate.  Dallas: Southern Methodist University Press.

Although chiefly on the development of composition studies, includes a significant chapter on the origins of creative writing.  Initial rationale was (Harvard, 1890) that advanced composition students needed to learn all types of composition to prepare them for professional careers.  Students were allowed to write poetry, stories, and drama to fulfill composition course requirements.  Burgeoning of magazine publishing in late 19th century and early 20th century showed the market for creative writers and showed academia that writing creatively could be a respected career.  Even so, not until 1930s did creative writing become a separate discipline from composition studies.  Drama seemed to take the lead because plays written by students could be performed on campus—the established, respectable path to authorship.  Rebellious nature of fiction writers in early programs (1930s) nearly caused programs to fail; journalism became accepted path to authorship in fiction.  Famous Bread Loaf Writer’s Conference began in 1926.  Iowa Writer’s workshop began in 1939 when 11 writers were invited to attend Edwin Piper’s graduate writing seminar; exclusivity helped promote an elite reputation and its workshop methods were exported to other university creative writing programs in the 1950s.  In 1983 there were only 13 American universities that offered MFA degrees; by 1998 there were more than 200—seen as a profitable programs by cash-strapped schools.  

Berlin, J. A.  (1996)  Where do English Departments Really Come From?  Rhetorics, Poetics, and Cultures: Refiguring College English Studies.  Urbana, IL: NCTE.

A classic of the field, written by one of its more prolific contributors, addressing the crisis in the field and linking today’s composition in terms of Aristotlean rhetoric and poetics.  Addresses the original and current role of the English Department and how the tools and insights of rhetoric—“displaced and marginalized” by the “disinterested study of aesthetic texts”—need to be brought to the center of Composition Studies.  Argues for a pedagogy that makes the “English studies classroom the center of disciplinary activities.”  Well-written for the novice but a background in the Classics will help the reading

Braddock, R., Lloyd-Jones, R. and Schoer, L. (1963). Research in Written Composition. Urbana, Illinois. National Council of Teachers of English.

Assigned as an ad hoc committee by the Executive Committee of the National Council of Teachers of English, Braddock, Lloyd-Jones and Schoer prepared this publication as a scientifically based report on what is known in 1963 regarding composition teaching and learning. The authors limited their research to written composition. The ad hoc committee created this book with the sole purpose of introducing what is known and what is not known in the field of composition by way of strictly using scientific methods. Such methods employed are experimentation and textual analysis. This book is viewed as the first publication to officially introduce composition as a field of serious importance and debate and decidedly introduces it as a field, which can offer readers a scientific approach to many literacy issues. 

Britton, J., Burgess, J., Martin, N., McLeod, A., and Rosen, H.  (1975.) The Development of Writing Abilities (11-18).  Urbana, IL:  Schools Council Publications.

The researchers studied “2122 pieces of writing from sixty-five secondary schools” (p. 7) of students aged 11-18 in the United Kingdom to assess the process of writing abilities.  They investigated (a) “the stages by which children acquire competence” and (b) “the developmental relationships between the categories” (p. 50).  A large part of the study was the examination of the concept of “audience” and how students acquire and use this knowledge.  The second part of the study tried to answer the question “why are you writing” and the researchers again turned to communication theory and decided on a hierarchy of functions “. . . to consider that all types of functions are always compresent, and to see a given speech even as characterized by a particular hierarchy of functions” (Hymes qtd. in Britton p. 77).

Cooper, T. C. (1981). Sentence Combining: An Experiment in Teaching Writing. Modern Language Journal, 65, 158-165.

Students enrolled in French, german, and Spanish were part of an experiment conducted in 1977 by the University of Georgia. This research offers a quantitative yet descriptive study revealing developmental trends toward syntactic maturity in college-level writers. It is the first of its kind in terms of researching the development of syntactic maturity in a foreign language classroom. (Judy)

 SEQ CHAPTER \h \r 1Daiker, D. A., Kerek, A., and Morenberg, M. (Eds.). (1985). Sentence Combining: A Rhetorical Perspective. Carbondale and Edwardsville: Southern Illinois University Press.

Twenty-three research papers were carefully selected from the 1983 Conference on Sentence Combining and the Teaching of Writing held at the Marcum Conference Center in Oxford, Ohio. One paper by John C. Mellon dates back to the beginning of sentence-combining research. Noted composition scholars such as Lester Faigley, Peter Elbow, John C. Mellon, David Bartholomae and many others discuss the research involved in exploring the issue of sentence-combining. This book is of value to anyone researching the origins of sentence-combining research, which has its roots in quantitative methodologies.

De Beaugrande, R.  (1980).  Text, discourse, and process:  Toward a multidisciplinary science of texts.  Advances in Discourse Processes.  Freedle, R. O. ed.  Norwood, NJ:  ABLEX Publishing Corp.

By the late 1970’s de Beaugrande and others had found that “Chomskian” theory did not explain “the operations that can create, build, and utilize structures” in discourse (10).  Therefore, this text set about systematically analyzing spoken and written text to create a model to explain the process.  “It is clear that these disciplines [sociology, computer science, and psychology] want to do more than describe the structures of sentences; they are concerned with the process by which language is utilized by human beings. My own discussions in this volume are intended to reflect this trend” (xii).   Text, Discourse, and Process presents historical overview and posits new theory regarding human communication.

Faigley, L.  (1992).  The Changing Political Landscape of Composition Studies.  Fragments of Rationality: Postmodernity and the Subject of Composition.  Pittsburgh: Univ. of Pittsburgh Press.

Though chiefly a treatise on the problems today’s students have with composition in a postmodern culture, contains important and well-designed chapter that beautifully summarizes the development of composition studies through the changing political landscape.  An almost successful deconstruction of the theories that have shaped composition, explains the social and political forces behind the changing theories, and asserts the role of citizenship training as composition’s principal purpose. Thus, there is a need to change methods in a postmodern world to engage students and improve their writing abilities.

Fredericksen, C. H. and J. F. Dominic (Eds.).  (1981) Writing: Process, Development and Communication.  Writing: The Nature, Development, and Teaching of Written Communication. Hillsdale, NJ: Lawrence Erlbaum Associates.

Collection of essays by those prominent in composition studies focusing on various aspects of the writing process as a cognitive act.  Good as a compendium of pedagogical and theoretical reviews and prompts for discussion.  Little of the history of composition studies except as each author positions his/her chapter.

Gregg, L. W. & Steinberg, E. R. eds. (1980).  Cognitive processes in writing.  Hillsdale, NJ:  Lawrence Erlbaum Associates.

This is a compilation of the presentations from an interdisciplinary symposium at Carnegie-Mellon University on “Cognitive Process in Writing” in May 1978.  Included is the work of Linda Flower and John Hayes using protocol analysis to create the models of the generating, organizing, translating, reviewing, and writing processes.   “The Dynamics of Composing,” also by Flower and Hayes concludes that “good writers . . . not only make initial high-level plans . . . but continue to return and develop those plans as they write” (48).  Collins and Gentner write about combining knowledge of the composing process with technology to create a “computer-based Writing Land.”  Lee Odell used tagmemic theory to create lists of questions to help students through the discovery process.  The work included is both quantitative and aimed at improving instruction.

Harris, J.  (1997) A Teaching Subject: Composition Since 1966.  Upper Saddle River, NJ: Prentice Hall.

Follows the development of the teaching of college writing and its theorization during the past 30 years.  Places beginning of the discipline at the Dartmouth Seminar in 1966, where British and American scholars set the debate between literature and composition and set about splitting the field of English into two disciplines.  Continues with chapters on personal voice in writing and the composing process, and concludes with sections on evaluation of composition, on social issues related to writing, and to composition communities, all to the point of focusing and defining what composition is within the English curriculum.

Hillocks G., Jr.  (1986).  Research on Written Composition.  Urbana, IL:  National Conference on Research in English. 

This book picks up where Braddock et al finished in 1963, as the Hillocks synthesizes the results of over 2000 empirical studies published between 1963 and 1982, and comes to conclusions based upon statistical significance.  In the introduction, Richard Lloyd-Jones, one of the co-authors of the 1963 report, praises the new report:  “I still think of lore and other forms of experiential knowledge as essential to our crafts; but Hillocks has demonstrated here how much empirical studies have to offer, and he provides useful counsel for those who wish to conduct such studies” (xiv).  The statistical analysis of the studies is transparent, with paragraph after paragraph devoted to explaining the mathematical processes.  However, Hillocks does summarize studies that he thinks reveal important ideas, even if the results of those studies were not included because of statistical problems. (For example, Troyka’s 1974 use of role playing as a mode of instruction (p.124).  The researcher can skim over the paragraphs filled with statistical jargon and find the conclusions, which are many.

Myers, D. G.  (1996)  The Elephants Teach: Creative Writing Since 1880.  Englewood Cliffs, NJ: Prentice Hall.

Composition began as philology, language study; creative writing began in opposition to philology in 1880s.  Encompassed by English composition, a “literary reformation of rhetoric,” creative writing (“original,” “non-imitative”) was limited to advanced students and at first were non-credit “voluntary” courses.  Content was in essay form and based on answering a posed question, such as “Can the Immortality of the Soul Be Proven?”  Responses were in verse form or in prose; examples from the author’s experience incorporated in the responses gradually became analogical and later fictitious as best served to address the question.  Improving the state of American literature and the arts in general compelled academia to accept creative writing as a legitimate vehicle for university training, especially in the post-war expansion of the American university  (returning veterans had much to write about), and up until 1970s began to take on the role of supporter of the arts, including literature.

Neville, D. D. and Searls, E. F. (1985). The Effect of Sentence-Combining and Kernel-Identification Training on the Syntactic Component of Reading Comprehension. Research in the Teaching of English, 19, 37-60.

This is a quantitative study examining sentence-combining as it relates to a students’ reading comprehension. This quantitative study is one of the first of its kind to examine the issue of reading comprehension. Most quantitative studies on sentence-combining up until this point dealt with the issue of written composition. Neville and Searls studied an experimental and comparison group over a 10 week period using a reading comprehension test. The researchers then covaried these scores against a basic skills reading comprehension test using a cloze instrument to measure variance levels.

O’Hare, F. (1971). Sentence-Combining: Improving Student Writing without Formal Grammar Instruction. Urbana, Illinois. National Council of Teachers of English.

Provides a summary of recent studies on the relationship between language study and writing and provides details of the design and procedures of a current investigation O’Hare has developed in which he demonstrates that normal growth in syntactic maturity can be measured in quantifiable terms. Further sections of the book outline the design and procedures of his study. This is part of the original ongoing studies arguing for the inclusion of quantitative studies in the field of composition.

Phelps, L. W.  (1988)  Composition as a Human Science: Contributions to the Self-Understanding of a Discipline.  New York, Oxford: Oxford University Press.

Terse and wordy treatment of Composition Studies’ development as an “epistemic revolution” that “counters the still powerful Cartesian-Newtonian model of Western science and metaphysics with a dialectic emphasizing pluralistic perspectives on a world-characterized by change, holism, multiplicity, relationship, and openness.”  Little to do with a history in the usual sense of time and place and human instigators; more focus on the “human” aspect of composing.  Interesting for its own ideas, however.

Russell, D. R.  (1991)  Writing in the Academic Disciplines, 1870-1990: A Curricular History.  Carbondale, IL: Southern Illinois University Press.

A bicameral study of writing instruction: first half deals with history and development and second half seeks to reposition the discipline within education.  Focuses on writing instruction “outside general-composition courses” in American schools rather than what other writers have written on.  Describes the often convoluted and illogical methods used to teach writing before the late 19th century, and how the new role of America on the world stage prompted reform in the education system and with in methods for teaching writing.  Ties in to a lot of what Berlin says about the role of rhetoric in composition.  

Tate, G. and Corbett, E. P. J. (1967).  Teaching Freshman Composition.  New York:  Oxford UP.

This is a textbook written for two groups of instructors: new graduate students and seasoned instructors trained in literature.  The text is a compilation of essays divided into seven sections:  “General Surveys,” “The Literary Approach to Composition,” “The Linguistic Approach to Composition,” “The Rhetorical Approach to Composition,” “Theme Assignments and Evaluation,” “Stylistics and Composition,” and “Attitudes.”  Articles by Kithaber and Braddock et al summarize quantiative research;  the rest of the articles were previously published in College Composition and Communication or other journals.  They provide a good summary of the state of writing in the late 1960’s in U.S. colleges and universities.

TESOL

Biber, D., Conrad S.  (2001).  Quantitaive corpus-based research: Much more than bean counting.  TESOL Quarterly 35 (2), 331-340.

Authors define characteristics of corpus linguistics as using a large, representative electronic database of spoken and/or written texts, and the use of computer-assisted analysis techniques.  They found two major generalizations crucial for ESL/EFL teaching: 

1. the centrality of register(i.e., social us: scientific, legal, academic,, religious, formal, conversational, etc.(for studies of language use and

2. the unreliability of intuitions about use.

The 12 most common verbs say, get, go, know, think, see, make, come, take, want, give, and mean account for almost 45% of the occurrences in conversation, but only 11% in academic prose.  As shown in most textbooks, English language professors intuit that progressive as the most common verb form, but actually the simple form is twenty times more common as the progressive form.

Conrad, S.  (2000).  Will corpus linguistics revolutionize grammar teaching in the 21st century? TESOL Quarterly, 34, (3), 548–560. 
Author defines corpus linguistics as the empirical study of language relying on computer-assisted techniques to analyze large, principled databases of naturally occurring language.  She gives examples of the findings of corpus linguistics and cites English for Specific Purposes, both the field and the journal, to show that different fields of English possess different discourse properties and should be taught as such.

Coxhead, A. (2000). A new academic word list. TESOL Quarterly, 34 (2), 213–238.

Author describes the development and evaluation of the Academic Word List, a new academic word list, compiled from a corpus of 3.5 million running words of written academic texts.  The Academic Word List should play a crucial role in setting vocabulary goals for language courses, guiding learners in their independent study, and informing course and material designers in selecting texts and developing learning activities.

Crookes, G.(1991). Second language speech production research: a methodologically oriented review. Studies in second language acquisition,13(2),113-132.  

This article deals with methodological issues in second language (SL) speech production research. The study of second language speech production is related to cognitive psychology. Much researches has connected L1 production studies and investigations of L2 speech acquisition. However, recent research into SL speech production lacks visibility within psycholinguistics literature. This study shows the basic L1 production model and introduces data collection procedures and research designs for research techniques which are used to study L2 production. This article points out methodological problems of SL production research and describes the current L1 position as a necessary preliminary to critical discussion of recent SL research with particular regard to methodology. 

Dobly K. M., Reppen R. (2001, Autumn). TESOL Journal, 7-12.

Authors examine corpus linguistics as a tool for selecting content-specific vocabulary for (SCLT) Sustained Content Language Teaching.  They discuss features of content-specific and academic vocabulary, then provide procedures for identifying content-specific and academic vocabulary using corpus tools.  Last, the authors discuss pedagogical of corpus tools for vocabulary instruction and introduce concepts and tools from corpus linguitics so instructors can integrate SCLT vocabulary into their teaching.

Henning, G. (1986). Quantitative methods in language acquisition research. TESOL Quarterly, 20 (4), 701-708.

This article deals with trends in the use of quantitative and non-quantitative methods in TESOL and applied linguistics journals. The author defined quantitative study as the systematic aggregation of quantities of data which also involve the use of descriptive statistics such as means, percentages, and deviations. Specifically, TESOL Quarterly and Language Learning between 1970 and 1985 were analyzed and the results were analyzed that quantitative research increased from 24% to 92% for the 15 years. Finally, this study introduces research paradigms such as ANOVA, Person correlation, t- test, regression analysis and Chi –square. The author suggests that teachers and researchers need a guide in conducting these paradigms.
Hughes, R., McCarthy, M. (1998).  From sentence to discourse: Discourse grammar and English language teaching.  TESOL Quarterly, 32 (2), 263-287.

In the past almost all pedagogical grammars have been have based their descriptions on written norms.  In this study, the authors examine grammar as an aspect of discourse as opposed to a rigid system.  Based on the spoken corpus of the Cambridge and Nottingham Corpus of Discourse in English (CANCODE), they describe key areas of difference in between written and spoken grammar including ellipsis, wh clauses, articles, patterns of tenses, adverb-tense relations, positions of adverb, and left-right dislocation.

Larsen-Freeman, D., & Long, M.(1991). An introduction to second language acquisition research. Harlow: Longman.

This book introduces empirical findings on second language acquisition (SLA) from children to adults. The purpose of this book is to help researchers’ research proper SLA background. The first chapter deals with research methodology problems such as qualitative versus quantitative methods, the second chapter focuses on the contrastive analysis hypothesis (CAH). The following chapter explains interlanguage and the linguistic environment for SLA. Also, one chapter shows learner’ variables and the final two chapters deals with second language theories and instructed SLA. This book was written with a focus on social and psycholinguistic issues. 

Lazaraton, A. (2000). Current trends in research methodology and statistics in applied linguistics. TESOL Quarterly, 29(1), 175-181.

This article analyzes four applied linguistics journals: Language Learning, the Modern Language Journal, Studies in Second Language Acquisition and TESOL Quarterly.
The focus of this article is to show how much statistical analysis researchers use and of what kind over 7 year period (1991-1997). In this study, 332 empirical research articles were analyzed and 88% of the articles were quantitative. Most of the journals except TESOL Quarterly were written by quantitative analysis. This study found that 40% of the articles in four journals used the ANOVA design of statistic analysis. Other statistic procedures included   ‘Person correlation’ (26%), t- test (23%), regression analysis (13%) and Chi –square (12%). This study showed not only the current trends of TESOL and applied linguistics research methodology but also issues of parametric statistical procedures. 

Lazaraton, L., Riggenbach, H., & Ediger, A. (2000). Forming a Discipline: Applied Linguistics literacy in Research Methodology and statistics. TESOL Quarterly, 21 (2), 263-277.

The purpose of this study is to show the diversity of 121 respondents toward statistics and research methods. This article shows their attitudes about the importance and usefulness of quantitative approaches to data analysis. The survey‘s results show the respondent’s knowledge of statistic concepts and procedures. Also, the survey indicates a reaction to and an attitude of importance placed up on quantitative methods. SPSS was the most useful tool for statistic analyses and the most familiar statistic terms are mean, median and null hypothesis. This article describes the need for education and literacy in quantitative research methodology and statistical analysis. However, this research suggests that qualitative approaches are also important and approaches are chosen by appropriate research questions.  
Biber, D. & Conrad, S.(2001) Quantitative corpus-based Research: much more than bean counting TESOL Quarterly, v35 n2 p331-36 (Ikuko)

Brown, J., D. (1992) Statistics as a foreign language – part 2: more things to consider in reading statistical language studies.  TESOL Quarterly, v26 n4 p629-64 (Ikuko)
Eisenstein, M. (1986) Alternatives in second language research: three articles on the state of the art. Introduction.TESOL Quarterly, v20 n4 p683-87 (Ikuko) 

Foltz, P., W. (1998) Quantitative approaches to semantic knowledge representations.  Discourse Processes, v25 n2-3 p127-30 (Ikuko)
Lazarton, A. (2000) Current trends in research methodology and statistics in applied linguistics. TESOL Quarterly, v34 n1 p175-81 (Ikuko)
Nunan, D. (1992) Research methods in language learning. Cambridge: Cambridge University Press (Ikuko)
Yihong, G., Lichun, L., Jun, L. (2001) Trends in research methods in applied linguistics: china and the west. English for Specific Purposes, v20 n1 p1-14 (Ikuko)
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